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Course Description 

World Religions: Beliefs, Issues, and Religious Traditions 
Course Code:  HRT3M 
Grade:  10/11 
Course Type:  University/College 
Credit Value:  1.0 
Prerequisite:  None 
Curriculum Policy Document:  Social Sciences and Humanities, The Ontario 

Curriculum, Grades 9 to 12, 2013 
Developed: 2018-2019 by Dr. Dan Aviv 
Revised: May, 2022 

This course provides students with opportunities to explore various world religions and 
belief traditions. Students will develop knowledge of the terms and concepts relevant to 
this area of study, will examine the ways in which religions and belief traditions meet 
various human needs, and will learn about the relationship between belief and action. 
They will examine sacred writings and teachings, consider how concepts of time and place 
influence different religions and belief traditions, and develop research and inquiry skills 
related to the study of human expressions of belief.  

Overall Expectations 

Throughout this course, you will: 

• explore topics related to world religions and belief traditions, and formulate 
questions to guide your research; 

Teacher Dr. Dan Aviv

Office Hours by appointment only

Phone / Txt (437) 777-2372
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adraba.ca  of 1 39

World Religions and Belief Traditions: 
Perspectives, Issues, and Challenges

HRT3M

http://adraba.ca
http://www.edu.gov.on.ca/eng/curriculum/secondary/ssciences9to122013.pdf
http://www.edu.gov.on.ca/eng/curriculum/secondary/ssciences9to122013.pdf
http://www.adraba.ca/dan-aviv-phd
mailto:drdan@adraba.ca


HRT3M
• communicate the results of your research and inquiry clearly and effectively, and 

reflect on and evaluate their research, inquiry, and communication skills. 
• demonstrate an understanding of terms and concepts related to the study of 

world religions and belief traditions  
• explain some of the ways people use religions and belief traditions to meet 

human needs. 
• outline the central tenets, practices, and teachings of various religions and belief 

traditions  
• analyse the role of sacred writings and oral teachings in various religions and 

belief traditions;  
• analyse how individuals with specific roles have influenced the development of 

religious groups to the development of religious traditions.  
• explore topics related to world religions and belief traditions, and formulate 

questions to guide their research. 
• demonstrate an understanding of the type of daily observances associated with 

various religions and belief traditions and of the role of these observances in the 
lives of adherents. 

• identify and analyse ways in which various religions and belief traditions are 
embodied in cultural forms. 

• analyse the interaction between society and various religions and belief traditions  
• demonstrate an understanding of the challenges that adherents of various 

religions and belief systems experience in society.

Course Calendar 

Our meetings take place on ZOOM on Tuesdays and Thursdays from 7:00-8:30pm.   

Asynchronous learning happens anytime, anywhere and anyplace. 

Oct 25+27, 2022 Nov 29+Dec 1 Jan 24+26 Mar 7+9 May 2+4

Nov 1+3 Dec 6+8 Jan 31+Feb 2 Mar 21+23 May 9+11

Nov 8+10 Dec 13+15 Feb 7+9 Mar 28+30 May 16+18

Nov 15+17 Jan 10+12, 2023 Feb 14+16 Apr 18+20 May 30+June 1

Nov 22+24 Jan 17+19 Feb 28+Mar 2 Apr 25 +27 June 6+8
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Software / Hardware Requirements 

You should have access to an internet connection, broadband wired or wireless 
preferred. 

You will need speakers, a microphone and a webcam.  Laptops tend to have them built 
in. 

Your machine should be running macOSX 10.7 or later or Windows XP (with SP3 or 
later), Windows Vista (with SP1 or later), Windows 7, 8 or 8.1, or Windows 10.  It should 
have at least a Single Core 1Ghz or higher processor with a recommended 4GB of RAM. 

You can also use a Surface PRO 2 or higher tablet running Windows 8.1 or higher, as 
well as iOS and Android devices.   

You can also use the following browsers: IE 11+, Edge 12+, Firefox 27+, Chrome 30+ or 
Safari 7+ 

Units of Study 

Units

1. Introduction - What’s Medieval? 4h 30m

2. The Rise of Christianity 9h 0m

3. The Rise of Islam 18h 0m

4. Under the Cross 49h 30m

5. Under the Crescent 27h 0m

CCT

Culminating 5h 0m

Total Hours 113h 0m
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Unit Overviews 

Unit 1: Introduction: What's Medieval? 
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Introduction

 Overall Expectations Success Criteria

Explore topics related to world religions and belief 
traditions, and formulate questions to guide their 
research.

K: Define and differentiate “history” from 
“memory.” Define “medieval.” Recognize how 
historical periods are packaged. Generalize 
about history and the learning of history. 
Compare/contrast key aspects of Jewish 
living with and without a Temple. 

T: Contrast Jewish understandings of history 
with European/Western concepts. differs  
Analyse key trends in classical Jewish history. 
Analyse historian perspective and bias. 
Examine the Cyrus Proclamation. Predict how 
the Jews of Babylonia will react. 

C: Articulate the difference between “Jewish 
time” and traditional understandings of 
history. Describe and discuss how history and 
periods are packaged by historians. Propose 
examples of historical events that might 
become pivot points in history. Articulate the 
complexity of the dilemma facing Babylonian 
Jews, re: the “Return to Zion.” 

A: Integrate different understandings of the 
ebb and flow of time. Evaluate how “turning 
points” in history demonstrate constants or 
changes. Demonstrate how historians 
package history. Connect the “Return to Zion” 
dilemma to present day discussions about 
aliyah to Israel.

Resources

Ben Sasson, pp. 314-330, 385-392 (PDF)

 Specific Expectations Learning Goals

A1.2 identity key concepts 
A1.3 formulate effective questions to guide research 

and inquiry 
A2.2 locate and select information from a variety of 

primary sources 
A3.1  assess various aspects of information gathering 

from primary/secondary sources 
A3.2 record and organize information and key ideas 

using a variety of formats  
A3.5 synthesize findings and formulate conclusions

Reflect and respond to the following essential 
questions: 

How do we determine the importance of an 
issue/event/development/person/place/
interaction etc. in the past?  How do we 
determine the factors that affected or led to 
an event, situation, action, interaction, etc. 
and its impact/effects?  How do we 
determine the importance of an issue/event/
development/person/place/interaction etc. in 
the past?  How do we determine the factors 
that affected or led to an event, situation, 
action, interaction, etc. and its impact/
effects?  Who decides? How does the majority 
interact with minorit(ies)? How do you “Jew”? 
How is a “period” defined? Should I stay or 
should I go?

http://adraba.ca
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Unit 2: The Rise of Christianity 
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The Bar Kochba Revolt

 Overall Expectations Success Criteria

Explain some of the ways people use religions and 
belief traditions to meet human needs.

K: Define “messiah” in Jewish tradition. 
Compare/contrast disparate sources (i.e., 
primary/secondary, provenance, origin). 
Identify and differentiate between primary 
and secondary sources. Identify common (or 
uncommon) takes about BK from disparate 
sources. Compare/contrast circumstances 
and details of historic uprisings. Define 
“material culture.” Identify the different 
symbols and figures on coins/bills. 
T: Analyse disparate sources for perspective 
and bias. Gather evidence of historical 
perspectives on Bar Kochba. Research the 
circumstances and details of historic 
uprisings. Research the context/background 
for the different symbols and figures on 
coins/bills. Analyse the significance of each 
symbol and figure in its cultural context.  
Analyse the “three oaths” through an historic 
lens. 
C: Describe and discuss how primary/
secondary sources represent events (i.e., the 
Bar Kochba Revolt). Describe the similarities/
differences between uprisings. Explain what 
and how currency choices represent society 
on a symbolic level. Discuss the long-term 
ramifications of the "three oaths.” 
A: Evaluate how perspective and bias frame 
historic accounts.  Integrate understanding of 
perspective and bias into analysis of source 
materials Create a venn diagram to map out/
represent similarities and differences 
between uprisings. Connect ancient and 
modern Israel’s currency choices. 
Demonstrate how a society’s values are 
represented in its “stuff.” Evaluate the long-
term effects of the “three oaths.”

Resources

Ben Sasson, pp. 286-287, 330-338 (PDF) 
Bar Kochba’s Four Letters (https://goo.gl/LqvQKU) 
Bar Kochba Revolt Coinage (http://bit.ly/2RXZ5Rn) 
Appian (c.95-c.165) on Bar Kochba (https://goo.gl/HTHXAi) 
Justin (c. 2nd c.) on Bar Kochba (https://goo.gl/SmqrAk) 
Cassius Dio (164-c.235) on Bar Kochba (https://goo.gl/HVWfE9) 
Eusebius (260-c.340) on Bar Kochba (https://goo.gl/P9Bon5) 
Epiphanus (310-403) on Bar Kochba (https://goo.gl/E8L5N9) 
Jerome (347-419) on Bar Kochba (https://goo.gl/4bS2g2) 
Babylonian Talmud on Bar Kochba (https://goo.gl/CAqtqS) 
Jerusalem Talmud on Bar Kochba (https://goo.gl/7rdxod) 
Lamentations Rabbah on Bar Kochba (https://goo.gl/RU4h1J) 
BT Ketubot 111a (https://goo.gl/mimr7s) 
Bim Bam, Bar Kochba: The Worst Jewish Hero Ever (http://bit.ly/
2S1HOXj)

 Specific Expectations Learning Goals

C1.1 explain the connection between religions/belief 
traditions and human efforts to under stand 
existence and the nature of reality 

C1.2 explain the ways in which individual human 
needs can be addressed through religions and 
belief traditions 

C1.3 explain the ways in which community needs can 
be met through religions and belief traditions  

C1.4 analyse how experiences and practices 
associated with various belief systems may 
change over time, and suggest reasons for the 
changes 

Reflect and respond to the 
following essential questions: 
Is violence the answer? Can hope 
for better days be 
counterproductive? What does 
the stuff in our lives say about us? 
What were the long term 
ramifications of the Bar Kochba 
Revolt?

http://adraba.ca
https://goo.gl/LqvQKU
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From Apostles to Church

 Overall Expectations Success Criteria

Outline the central tenets, practices, and teachings of 
various religions and belief traditions  

Analyse how individuals with specific roles have 
influenced the development of various religions and 
belief traditions.

K: Define “messiah.” Identify key 
elements of the Jesus narrative from 
common knowledge, Testamental and 
extra-Testamental sources. Differentiate 
between events based in history and 
those based in belief. Define “creed.” 
Identify basic beliefs of Christianity. 
Define “eucharist.” Evaluate the “Doctrine 
of Witness.” 
T: Analyse the elements of the Jesus 
narrative for historicity. Examine the 
construction of the Jesus narrative 
through texts and edifices. Analyse basic 
beliefs of Christianity. Evaluate 
Augustine’s writings for early attitudes 
toward Judaism and Jews.  
C: Describe the differences between the 
historical Jesus and “Jesus Christ.” 
Describe basic beliefs of Christianity. 
Discuss the Early Church’s attitude vis-a-
vis Judaism and theJews. 
A: Demonstrate how belief suffuses the 
Jesus narrative and Christian tradition. 
Exhibit how Jesus and key figures in 
Christianity are represented in Western 
art and imagination. Connect the 
Church’s attitude then vs. attitude now 
vis-a-vis Judaism and the Jews.

Resources

Ben Sasson, pp. 349-350 (PDF) 
Jesus’ Birth: Matthew 1:18-25 (c.80-100) (https://goo.gl/snM4bm), Luke 

1:26-38 (c.80-130) (https://goo.gl/b6HcFu) 
Jesus’  Youth: Luke 2:41-52 (https://goo.gl/x5M8NU) 
John the Baptist and Jesus ‘Early Ministry: Mark 11:27-33 (c.65-80) (https://

goo.gl/NmCWP2); Matthew 5:17-20 (https://goo.gl/cpFn12), 5: 38-48 
(https://goo.gl/UmDQoe); 11:16-19 (https://goo.gl/L112JU); Luke 
13:31-32 (https://goo.gl/giJUZ8); Mark 3:31-35 (https://goo.gl/6QCBby) 

Jesus’ Resurrection: 1 Cor. 15:3-4 (c.50-60) (https://goo.gl/osQEW8) 
Paul's Letter to The Galatians (c.50-60) (https://goo.gl/W8JJeS) 
First Thessalonians (c.50-60) (https://goo.gl/3kUXxd)  
Letters of Pliny the Younger and the Emperor Trajan (c.112) (https://goo.gl/

hGwdYT) 
The Gospel of Mary (c.120-180) (https://goo.gl/eRBePj) 
The Epistle of Barnabas (c.120-180) (https://goo.gl/p9sX6K) 
The Nicene Creed (https://goo.gl/dLj8K4, https://goo.gl/XAgB39) 
Augustine of Hippo (397-425) From Reply to Faustus the Manichean, 

Sermon on Jacob and Esau and From The City of God: Jews as Witnesses 
to the Truth of Christianity (PDF: JCE, 30-35)

 Specific Expectations Learning Goals

D1.1 explain the concept of the supernatural and the 
role of entities associated with it in various 
religions and belief traditions 

D1.2 identify and explain the central tenets of various 
religions and belief traditions  

D1.5 identify and explain practices that reflect the 
principles and/or teachings of various religions 
and belief traditions  

D1.6 explain how differing interpretations of specific 
teachings have arisen within various faith 
communities 

D3.3 identify influential figures associated with 
various religions and belief traditions 

D3.4 analyse the impact of leaders and activists 
associated with various religions and belief 
traditions 

Reflect and respond to the 
following essential questions: 
Where did Jesus end and Paul 
begin? How does a belief system 
evolve into a coherent religion? 
How does (Early) Christianity 
regard Judaism and Jews?

http://adraba.ca
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Unit 3: The Rise of Islam 
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Mishnah and Talmuds

 Overall Expectations Success Criteria

Analyse the role of sacred writings and oral teachings in 
various religions and belief traditions.

K: Define Torah She’Baal Peh / Verbal 
Tradition. Identify the six “orders” / topics 
of the Mishnah, Baraita, Tosefta, Gemara 
and Talmud. Recognize the difference 
between written and verbal 
culture.Identify which books are 
included on the “Jewish Bookshelf.” 
Recognize and distinguish important 
works on the “Jewish Bookshelf.”   Identify 
the structure of the Jerusalem and 
Babylonian Talmuds. Compare and 
contrast the scope and content of both 
Talmuds. 
T: Gather evidence of the differences 
between written and verbal culture. 
Review traditional sources about the 
transition from verbal to written culture. 
Classify and prioritize important works in 
Jewish scholarship and thought. 
Examine the origin stories of the 
Mishnah and transition to Babylonia. 
Assess the advantages/disadvantages of 
shifting to a written culture according to 
traditional and Greek sources.  
C: Explain how information is best 
transmitted. Describe which books merit 
inclusion in the “Bookshelf” alongside 
the Tanakh, Mishnah and Talmud - and 
why. Describe the structure and 
evolution of Torah She’Baal Peh 
according to traditional sources. 
A: Incorporate verbal culture techniques. 
Create a presentation about the 
“expanded" Bookshelf, including images 
and relevant selections from texts.  
Connect the transition between verbal to 
written culture to the transition between 
print to digital culture.

Resources

Ben Sasson, pp. 338-342, 355-356, 373-379 (PDF) 
Mishnah and Talmud Sources (PDF)

 Specific Expectations Learning Goals

D2.1 identify significant sacred writings  
D2.2 explain the origins and development of various 

sacred writings and oral teachings   
D2.3 identify the central principles outlined in key oral 

teachings and passages of sacred writings in various 
religions and belief traditions  

D2.4 compare sacred writings and oral teachings within 
the same tradition in terms of their recognized 
importance and influence on believers  

D3.3 identify influential figures associated with various 
religions and belief traditions 

D3.4 analyse the impact of leaders and activists associated 
with various religions and belief traditions 

Reflect and respond to the 
following essential questions: 
How was the Mishnah a product 
of its time and place? How was 
the Talmud a product of its time 
and place? What’s the best way to 
transmit instructions? Why did the 
Sages decide to write down the 
verbal?

http://adraba.ca
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MuhammadPBU”H, Founder of Islam

 Overall Expectations Success Criteria

Outline the central tenets, practices, and teachings of 
various religions and belief traditions  

Analyse the role of sacred writings and oral teachings in 
various religions and belief traditions.

K: Identify key figures and events in the 
emergence of Islam in the Hejaz. Locate 
key landmarks on the Temple Mount/
Haram al Sharif. Identify key arguments 
(pro and con) in the Charlie Hebdo 
controversy. Identify the Five Pillars of 
Islam. Identify Ramadan’s dates this year 
and seasonal “behaviour.” Recognize the 
“behaviours” of the sun and moon as 
reflected in various calendars (lunar, 
solar and metonic). 
T: Classify and contrast Muslim and 
Jewish tenets, practices and beliefs. 
Research and gather evidence about the 
Charlie Hebdo controversy. Assess the 
advantages/disadvantages of the lunar, 
solar and metonic calendars. Appraise 
the effectiveness of various calendars.  
C: Present and compare Muslim and 
Jewish tenets. practices and beliefs. 
Describe the conflict between Charlie 
Hebdo and (some in) the Muslim 
community in France. Describe the 
similarities and differences between the 
lunar, solar and metonic calendars. 
A: Connect and evaluate Muslim and 
Jewish tenets, practices and beliefs. 
Support an assigned position on a 
controversial issue. Integrate different 
takes and perspectives about a complex 
issue. Connect how central events/
figures of Christianity, Islam and Judaism 
are reflected in their calendars.

Resources

Armstrong, K., Islam: A Short History, Ch. 1 The Prophet (PDF) 
Ben Sasson, pp. 403-406 (PDF) 
Vox explainer on Ramadan (https://goo.gl/NbrfVR) 
Vox explainer on the Hajj (https://goo.gl/V6imt4) 
Vice documentary on the Hajj (http://bit.ly/2Jj87Wl) 
Qur’an, Surah 1, 47 (bit.ly/2maXW9L) 
Selections from the Hadith (bit.ly/2NJTR9o)

 Specific Expectations Learning Goals

D2.1 identify significant sacred writings  
D2.2 explain the origins and development of various 

sacred writings and oral teachings 
D3.3 identify influential figures associated with 

various religions and belief traditions 
D3.4 analyse the impact of leaders and activists 

associated with various religions and belief 
traditions 

Reflect and respond to the following 
essential questions: 
How does a belief system evolve into 
a coherent religion? Can a theocracy 
rule an empire effectively? When a 
Muslim thinks “Jew,” what comes to 
mind? How did Islam change once it 
grew out of its “natural habitat”? Why 
was Islam so open to science and 
secular learning? What was day-to-
day Islamic society like?

https://goo.gl/NbrfVR
https://goo.gl/V6imt4
http://bit.ly/2Jj87Wl
http://bit.ly/2maXW9L
http://bit.ly/2NJTR9o
http://adraba.ca
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Islam Expands to the Mashriq (632-750)

 Overall Expectations Success Criteria

Identify and analyse ways in which various religions and 
belief traditions are embodied in cultural forms. 

Analyse the interaction between society and various 
religions and belief traditions

K: Identify the context for the Medina Charter and Pact 
of Umar. Identify aspects of Abu Bakr / Ali’s biography 
which support a claim to succession. Recognize the 
broader context for the conflict over succession. Define 
“Rashidun.” Identify the first two of four “good leaders”: 
Abu Bakr and Umar Ibn al-Khattab. Identify the second 
pair of “good leaders”: Uthman bin Affan and Ali bin Abi 
Talib. Recognize design elements in the Dome of the 
Rock and Al-Aqsa Mosque.  Contrast Sunni and Shia 
Islam. Identify key elements of a mosque. Identify key 
differences between Sunni and Shia Muslims. Identify 
key factors in the continuation of the conflict between 
Sunni and Shia.
T: Analyse and evaluate the Medina Charter and Pact 
of Umar as defining Islamic culture and the burgeoning 
Muslim-Jewish relationship. Research and gather 
evidence in favour of Abu Bakr / Ali (as well as counter-
arguments). Assess the decisions and contributions of 
the Rashidun. Appraise the changes to the Ummah 
with the expansion of Islam into the Mashriq. Research 
the basic design elements required in a mosque. 
Appraise events in the Middle East through the lens of 
the Sunni-Shia divide.
C: Describe how the Medina Charter and Pact of Umar 
set the tone for Islamic (and Islamic "imperial") culture 
and its treatment of Jewish (and other) minorities. 
Describe the conflict over succession in the Ummah. 
Present a well-researched argument in favour of Abu 
Bakr / Ali becoming the leader of the Ummah. Reflect 
on the “growing pains" of the Ummah and the roots of 
the split between Shia and Sunni. Explain what is 
necessary to make a regular space into a mosque. 
Describe the extent of the conflict between Sunni and 
Shia in the present day.
A: Estimate and evaluate the continuing impact of the 
Medina Charter and Pact of Umar on the relationship 
between Muslims and Jews.  Connect traditional 
Muslim practice (and rivalry) with present day 
observance. Demonstrate how mosques function in 
Muslim communitiesSupport an assigned position on a 
controversial issue. Integrate different takes and 
perspectives about a complex issue. 

Resources

Armstrong, K., Islam: A Short History, Ch. 1 The 
Rashidun, The First Fitnah, Ch. 2 The Ummayads and 
the Second Fitnah (PDF) 

Barnavi, et al., pp. 80-81 (PDF) 
The Medina Charter (https://goo.gl/J9BTRp) 
Selections from the Sunnah (bit.ly/2NIaQbR)  
The Pact of Omar (JMeW, 14-16) 
YouTube tours of the Dome of the Rock, Al Aqsa 

Mosque

 Specific Expectations Learning Goals

D1.5 identify and explain practices that reflect the principles 
and/or teachings of various religions and belief traditions  

D1.6 explain how differing interpretations of specific teachings 
have arisen within various faith communities  

F1.2 explain why different religions and belief systems prohibit 
particular cultural forms or activities  

F1.3 analyse the ways in which various religions and belief 
traditions are reflected in specific works of art, 
architecture, music, literature, and dance; in styles of 
dress; and in cuisines  

F2.2 evaluate the influence of various religions and belief 
traditions on the policies and practices of social and 
political institutions  

F3.1 explain why tensions and debates have arisen between 
various faith communities and society

Reflect and respond to the 
following essential questions: 
Can a theocracy rule an empire 
effectively?When a Muslim thinks 
“Jew,” what comes to mind?

http://adraba.ca
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Islam Expands to the Maghreb (750-935)

 Overall Expectations Success Criteria

Identify and analyse ways in which various religions and 
belief traditions are embodied in cultural forms. 

Analyse the interaction between society and various 
religions and belief traditions

K: Define “Golden Age.” Define 
“liberalism,” “conservatism” and 
“rationalism.” Identify key artistic and 
scientific advancements in Islamic 
culture and aspects of Abbasid culture 
that made them possible. Generalize 
about Abbasid society from popular folk 
tales of the time. 
T: Research and evaluate the 
achievements of the “Abbasid Golden 
Age.” Assess the merits and drawbacks of 
a liberal/conservative mindset. Assess 
what aspects of Islamic culture made 
these advancements possible. Explore 
the different characters, types, social 
settings and interactions represented in 
the 1,001 Nights. 
C: Reflect on the value of liberal/
conservative mindset. Articulate how 
tolerance and diversity advanced Islamic 
culture. Articulate how folk tales 
represent (or misrepresent) the lived 
experience of people at the time. 
A: Connect trends in thinking, science 
and culture. Artfully incorporate and 
modify images about advancements in 
the Islamic Golden Age. Develop a lens 
for analyzing folk tales and legends.

Resources

Armstrong, K., Islam: A Short History, Ch. 2 The Last 
Years of the Ummayads (705-750), The Abbasids: The 
High Caliphal Period (750-935) (PDF) 

Barnavi, et al., pp.  82-83 (PDF) 
“The Tale of the Hunchback” from The Arabian Nights, A 

Thousand and One Nights (PDF) 
Index of Nights and Stories from The Arabian Nights, A 

Thousand and One Nights (PDF)

 Specific Expectations Learning Goals

D1.5 identify and explain practices that reflect the principles 
and/or teachings of various religions and belief traditions  

D1.6 explain how differing interpretations of specific teachings 
have arisen within various faith communities  

F1.2 explain why different religions and belief systems prohibit 
particular cultural forms or activities  

F1.3 analyse the ways in which various religions and belief 
traditions are reflected in specific works of art, 
architecture, music, literature, and dance; in styles of 
dress; and in cuisines  

F2.2 evaluate the influence of various religions and belief 
traditions on the policies and practices of social and 
political institutions  

F3.1 explain why tensions and debates have arisen between 
various faith communities and society

Reflect and respond to the 
following essential questions: 
How did Islam change once it 
grew out of its “natural habitat”? 
Why was Islam so open to science 
and secular learning? What was 
day-to-day Islamic society like?

http://adraba.ca
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Units 4 and 5: Under the Cross and the Crescent 
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Italy and France (✝ )

 Overall Expectations Success Criteria

Identify and analyse ways in which various religions and 
belief traditions are embodied in cultural forms. 

Analyse the interaction between society and various 
religions and belief traditions

K: Identify the key terms and language 
vis-a-vis Jews as expressed by Roman 
imperial, Papal and royal documents. 
Identify the key terms and language vis-
a-vis Jews as expressed by church 
façades and documents. 
T: Assess and analyse the language of 
Roman law, Papal documents and royal 
privilegiums to tease out attitudes vis-a-
vis the Jews. Assess and analyse the 
architectural language and church 
documents to tease out attitudes vis-a-
vis the Jews. 
C: Explain the evolution in language and 
attitudes in Roman law, Papal and royal 
documents vis-a-vis the Jews. Explain 
the evolution in visual language and 
attitudes in church design and 
documents vis-a-vis the Jews. 
A: Connect legal precedent/attitudes to 
the lived experience of Jews under 
Rome/Christianity. Demonstrate how 
legal attitudes translate into social 
reality. Connect church design and 
documents/attitudes to the lived 
experience of Jews under Christianity. 
Demonstrate how religious attitudes 
translate into social reality.

Resources

Ben Sasson, pp. 406-410 (PDF) 
The Jew in Roman Law (PDF) 
“What is Gregorian Chant?” (http://bit.ly/30dNQXV, MP4) 
Pope Gregory I the Great (590-604), Letters to Virgilius, Bishop of Arles 

(591) and Fantinus, Defensor of Palermo (598) (JMeW, 124-127) 
Agobard of Lyons (826-7), On the Jews (PDF: JCE, 53-59) 
Louis the Pious (839), A Privilege Allowing  Certain Jews to Own Real Estate 

(PDF: JCE, 49-52) 
“Dies Irae” (Twenty Thousand Hertz podcast)  
“What is a Gregorian Chant?” (mp4) 
“Jewish Courtyard and Museum SchPIRA in Speyer” (YouTube) 
Bodo (838-847), Conversion (JMeW, 404-406) 
Ecclesia et Synagoga (PDF)

 Specific Expectations Learning Goals

D1.5 identify and explain practices that reflect the principles 
and/or teachings of various reli gions and belief traditions  

D1.6 explain how differing interpretations of spe cific teachings 
have arisen within various faith communities  

F1.2 explain why different religions and belief systems prohibit 
particular cultural forms or activities  

F1.3 analyse the ways in which various religions and belief 
traditions are reflected in specific works of art, 
architecture, music, literature, and dance; in styles of 
dress; and in cuisines  

F1.4 explain why certain cultural forms have special 
significance within particular religions and belief 
traditions  

F2.2 evaluate the influence of various religions and belief 
traditions on the policies and practices of social and 
political institutions  

F3.1 explain why tensions and debates have arisen between 
various faith communities and society

Reflect and respond to the following 
essential questions: 
According to the Church, what is the 
ideal relationship between Christian 
and Jew? When a Christian thinks 
“Jew,” what comes to mind?

http://bit.ly/30dNQXV
http://adraba.ca
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Ashkenaz (✝ )

 Overall Expectations Success Criteria

Demonstrate an understanding of the type of daily 
observances associated with various religions and belief 
traditions and of the role of these observances in the 
lives of adherents;  

Demonstrate an understanding of the ways in which 
rituals and rites reflect the understandings and 
principles of various religions and belief traditions.

K: Define “privilegium.” Identify key 
terms and language used in 
privilegiums. Define “takkanah.” Identify 
key takkanah concepts and practices. 
Define “responsa.” Generalize about the 
relationship between Jews and 
Christians, as well as Jewish men and 
women based on sources and responsa. 
T: Analyse the language of privilegiums. 
Assess the benefits and drawbacks of a 
privilegium-based relationship between 
Christians and Jews. Explore the role of 
halakhah in Jewish life and community. 
Explore how different sources portray 
the role of women (Christian or Jewish) 
in Christian society, and the values they 
imply (or state explicitly). 
C: Explain the benefits and drawbacks of 
being granted a privilegium. Describe 
how “halakhah” frames Jewish life and 
community. Articulate how men and 
women related to each other in 
Ashkenaz. 
A: Connect legal processes then and 
now to notions of communal security 
and (in)dependence. Connect the roles 
fulfilled by women and men then to 
parallel roles today.

Resources

Ben Sasson, pp. 432-438, 458-460 (PDF) 
"The Soundscape of Old Ashkenaz" (https://youtu.be/s5S8FfaFkpE, MP4) 

with concert program (PDF) 
Rudiger, Bishop of Speyer (1084) Charter (PDF: JCE, 64-65) 
Medieval Ashkenaz in the Jewish Women’s Archive Encyclopedia (https://

goo.gl/CYrkXu) 
Rabbenu Gershom Me’or HaGolah,(960-1040), Ordinances (Takkanot) of 

Rabbenu Gershom (After 1000) (PDF: JCE, 291-295)  
R. Judah ben Samuel he-Hasid (c. 1150–1217), Sefer Hasidim on Women 

(PDF: JCE, 508-515) 
Books and Schools, Germany, about 1200 (JMeW, 432-433) 
“Jewish Courtyard and Museum SchPIRA in Speyer" (https://youtu.be/-

ryWImFo5Z8 
The Case of The Servant Girl from Troyes (PDF)

 Specific Expectations Learning Goals

E1.1 describe the daily practices associated with various 
religions and belief traditions  

E1.2 explain how the daily practices of adherents reflect 
the teachings of their particular religion or belief 
tradition 

E1.3 explain the origins of the daily practices of various 
religions or belief traditions  

E1.4 describe how major historical events and 
movements have shaped the daily practices of 
various religions and belief traditions  

E2.4 describe how major historical events and 
movements have shaped the rituals of various 
religions and belief traditions 

Reflect and respond to the following 
essential questions: 
How did the “confrontation” with 
Christianity influence Ashkenazi 
rabbis, norms and practices? How did 
Jews and Christians get along? How 
did Jewish women and men get 
along? 

https://youtu.be/s5S8FfaFkpE
https://goo.gl/CYrkXu
https://youtu.be/-ryWImFo5Z8
http://adraba.ca
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The Geonim (☪ )

 Overall Expectations Success Criteria

Analyse how individuals with specific roles have 
influenced the development of various religions and 
belief traditions.

K: Define “Resh Galuta,” “galut,” 
“Rabbanite Judaism” and “Ga’on.” 
Identify key elements of the siddur 
and nusakh. Generalize about the 
influence of the Babylonian Jewish 
community. Define “kalam.” 
Generalize about the relationship 
between Jews and Muslims, both on 
a philosophical and practical level. 
Identify key differences between 
Karaite and Rabbanite Judaism. 
T: Explore and analyse the language, 
form and style of responsa. Review 
Saadiah Gaon’s scholarship, 
personality and leadership style. 
Differentiate between political and 
religious leadership. Research 
Karaism. Explore how different 
sources portray Rabbanite and 
Karaite claims to authenticity and 
authority. 
C: Explain how the yeshiva system 
frames Jewish life and community. 
Describe the (occasional) conflict 
between political and religious 
leadership. Articulate how the 
conflict between the majority 
Rabbanites and minority Karaites 
played out in a Muslim context. 
A: Connect legal processes then and 
now to how the Jewish community 
functions, both within and without. 
Support an assigned position on a 
controversial issue. Integrate 
different takes and perspectives on a 
complex issue. Connect the struggle 
between majority and minorit(ies) 
within Jewish community then and 
now as well as the contexts for the 
struggle.

Resources

Ben Sasson, pp. 421-430, 443-448 (PDF) 
Sa’adiah Gaon (882-942) (JMeW, 323-329) 
Anan and the Rise of Karaism, ~760 (JMeW, 262-269)

 Specific Expectations Learning Goals

D2.2 explain the origins and development of various 
sacred writings and oral teachings 

D3.3 identify influential figures associated with various 
religions and belief traditions 

D3.4 analyse the impact of leaders and activists associated 
with various religions and belief traditions 

Reflect and respond to the following 
essential questions: 
How did Jews negotiate their place in 
Muslim society? How did Jews 
negotiate differences within their 
community?

http://adraba.ca
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Spain (☪ )

 Overall Expectations Success Criteria

Identify and analyse ways in which various religions and 
belief traditions are embodied in cultural forms. 

Analyse the interaction between society and various 
religions and belief traditions.

K: Define “La Convivencia.” Identify key 
centres of Sephardi culture. Generalize 
about the impact of La Convivencia on 
Sephardi cultural development. Identify 
centres of Jewish life and culture across 
Europe and the Middle East. Define 
“midrash”/commentary. Generalize 
about the contribution of commentators 
to our understanding of source texts. 
Identify the methods employed by 
commentators. 
T: Explore and analyse the language, 
form and style of Sephardic poetry (and 
its modern adaptation). 
C: Explain how Sephardi Jews fit in 
Spanish-Muslim society. Describe the 
richness of Iberian culture under the 
Ummayads  Articulate how 
commentators add clarity and meaning 
to source texts. Respond to the different 
genres of Sephardi poetry. 
A: Incorporate lessons from La 
Convivencia into our present-day 
multicultural society. Connect creative 
output and culture with lived 
experience. Demonstrate how 
commentaries (and midrash) contribute 
to understanding.

Resources

Ben Sasson, pp. 452-458 (PDF) 
Hasdai ibn Shaprut (915-970), Correspondence with Joseph, King 

of the Khazars (https://goo.gl/HShxTb) 
Shmuel HaNagid, Vizier of Granada, 993 -d.after 1056 (JMeW, 
297-300) 

Yehuda HaLevi (1075-1141), Shmuel HaNagid (993-1056) and 
Shlomo Ibn Gvirol (1021-1058), The Poets and their Poems 
(http://bit.ly/2XHMxUk) 

Abraham Ibn Ezra (1089-1167), Introduction to Ibn Ezra’s Torah 
Commentary and Lament on the Death of Ibn Ezra’s Son Isaac 
(PDF: JCE, 382-389) 

Abraham ibn Daud (1110-1180), The Succession of the Rabbinate 
(PDF) 

Adelman, H.T. Hebrew Poetry in Muslim Spain in Poetry and History 
in Jewish Culture (https://goo.gl/8wiLwA)

 Specific Expectations Learning Goals

D1.5 identify and explain practices that reflect the 
principles and/or teachings of various religions 
and belief traditions  

D1.6 explain how differing interpretations of specific 
teachings have arisen within various faith 
communities  

F1.3 analyse the ways in which various religions and 
belief traditions are reflected in specific works of 
art, architecture, music, literature, and dance; in 
styles of dress; and in cuisines  

F2.2 evaluate the influence of various religions and 
belief traditions on the policies and practices of 
social and political institutions 

Reflect and respond to the following 
essential questions: 
How did Spanish-Jewish leaders 
represent a different model of 
leadership? How did Jews integrate 
into Spanish-Muslim society? Where 
do you end and I begin?

http://adraba.ca
https://goo.gl/HShxTb
http://bit.ly/2XHMxUk
https://goo.gl/8wiLwA
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The Crusades (✝ )

 Overall Expectations Success Criteria

Analyse the interaction between society and various 
religions and belief traditions. 

Demonstrate an understanding of the challenges that 
adherents of various religions and belief systems 
experience in society.

K: Define “Crusade" and “crusader.” 
Identify the causes for the Crusades and 
antisemitic violence in the Rhine Valley. 
Recognize the place and role of the Jews 
in Christian Europe pre- and post-
Crusades. Differentiate and evaluate 
Christian and Muslim accounts of the 
Crusader attack on Jerusalem. 
T: Review accounts of violence against 
Jewish communities during the First 
Crusade. Assess the causes for the 
violence. Explore and review different 
accounts of the Crusader conquest of 
Jerusalem and the language they used to 
describe events. 
C: Explain stakeholder (i.e., 
establishment or grassroots) attitudes 
vis-a-vis the Jews and if it was “good for 
the Jews.” Articulate how various authors 
regarded the mission and actions of the 
Crusaders in Jerusalem through their 
accounts. 
A: Apply the lens of “grassroots vs/and 
establishment" to the incidents of 
violence against Jewish communities in 
the Rhine Valley. Connect the processing 
of trauma of the Crusades to the present 
day.

Resources

Ben Sasson, pp. 413-420 (PDF) 
Armstrong, K., Islam: A Short History, Ch. 3 The 

Crusades 
The Crusaders in Mayence, 1096 (JMeW, 128-134) 
Albert of Aix, from Historia Hierosolymita (1120) Emico 

and the Slaughter of the Rhineland Jews (https://
goo.gl/Gfx21y) 

BT Sanhedrin 74b, Lamentations Rabbah 1.50 
Raymond d’Aguiliers, “The Fall of Jerusalem,” Ali ibn Al-

Athir, “The First Crusade,” and Fulk of Chartres, “A 
History of the Expedition to Jerusalem” (PDF) 

Bernard of Clairvaux, Letter to England to Summon the 
Second Crusade, Letter to England to Summon the 
Second Crusade and Letter to Henry, the Archbishop 
of Mainz. (http://bit.ly/32lM7BE)

 Specific Expectations Learning Goals

F2.2 evaluate the influence of various religions and belief 
traditions on the policies and practices of social and 
political institutions  

F2.3 identify some common prejudices and 
misconceptions about various religions and belief 
traditions  

F3.1 explain why tensions and debates have arisen 
between various faith communities and society  

F3.2 explain how leaders from various religions and belief 
traditions have used religion to oppose prejudice 
and discrimination  

F3.3 evaluate the influence of prejudice on public 
perceptions of the practices of various religious 
institutions and belief traditions  

F3.4 analyse how specific laws or historical events have 
affected relationships between the state and groups 
holding particular religious beliefs 

Reflect and respond to the following 
essential questions: 
Why did Crusader violence grow out 
of control? How did the Crusades 
change the dynamic between Jews 
and Christians? How was Crusader 
violence processed?

https://goo.gl/Gfx21y
http://bit.ly/32lM7BE
http://adraba.ca
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Rashi and the Tosafists (✝ )

 Overall Expectations Success Criteria

Analyse how individuals with specific roles have 
influenced the development of various religions and 
belief traditions.

K: Define “exegesis” and “Rishonim.” 
Identify the causes for the decline of 
the Geonim. Recognize the impact of 
the Crusades on Rashi’s life. 
Recognize Rashi’s modes and styles 
of exegesis.  Define “Tosafist.” Identify 
“Rashi script” and the format of a 
page of Talmud 
T: Review Rashi’s family tree. 
Challenge notions of a possible11th 
c. “feminism.” Analyse traditional 
sources with Rashi’s commentaries. 
C: Describe some of the after-effects 
of the Crusades on the Jewish 
community. Reflect on the 
“presentist" argument. Reflect on the 
basic questions of epistemology. 
Articulate how Rashi processes 
traditional texts and illuminates 
them with his commentaries. 
A: Use historical thinking to analyse 
the impact of the Crusades on the 
Jewish community. Apply Rashi’s lens 
to traditional and other texts.

Resources

Ben Sasson, pp. 460-461 (PDF) 
Rashi (1040-1105) (JMeW, 344-346) 
How the Medieval Jew Understood the Bible, 1105 
(JMeW, 412-416) 

Rashi's Grandson and the Crusaders, 1147 (JMeW, 
344-346) 

Introduction: What’s Bothering Rashi? from A Guide to 
In-Depth Analysis of his Torah Commentary - Bereshis 

Genesis 1:1, 1:26; Exodus 10:1, 12:21, 12:30, 14:6; Song 
of Songs 5:9

 Specific Expectations Learning Goals

D2.2 explain the origins and development of various 
sacred writings and oral teachings 

D3.3 identify influential figures associated with 
various religions and belief traditions 

D3.4 analyse the impact of leaders and activists 
associated with various religions and belief 
traditions 

Reflect and respond to the following 
essential questions: 
What’s bothering Rashi? How was 
Rashi’s interpretation a product of his 
time?

http://adraba.ca
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Maimonides (☪ )

 Overall Expectations Success Criteria

Analyse how individuals with specific roles have 
influenced the development of various religions and 
belief traditions.

K: Identify key events and influences in the 
life of the Rambam. Identify Rambam's 
important works and their impact. Define key 
terms and concepts related to astrology. 
Identify key examples of astrology’s 
influence/presence in Jewish culture. 
Recognize the challenges faced by 
translators. Identify Shmuel ibn Tibbon and 
his contribution to Jewish thought. Evaluate 
Salah ad-Din’s record from provided sources. 

T: Inquire and classify the levels of tzedaka 
based on the Rambam’s philosophy and your 
own assessment. Research the role and 
function of astrology in pre-Temple, Temple 
and medieval Jewish culture. Appraise the 
Rambam’s attitude and position on astrology. 
Present the Rambam’s position on astrology. 
Appraise the current high school curriculum 
in light of the course of study in Muslim 
lands. Classify Salah ad-Din as a hero or villain 
based on provided sources. 

C: Visually represent your classification of the 
levels of tzedaka. Describe the role that 
astrology plays/ed in Jewish life and culture. 
Reflect on the challenge and value of 
translation. Challenge the wisdom of 
curricular choices. Visually represent your 
take on Salah ad-Din as hero or villain. 

A: Present your poster and slide deck. Apply a 
Muslim understanding of “educated” to the 
present moment. Artfully incorporate (and 
modify) images representing your take on 
Salah ad-Din.

Resources

“Maimonides: Life and Legacy” (mp4) 
Commentary on the Mishnah, Sanhedrin 10.1.8-10 
Mishneh Torah,10:7-14 
Maimonides’ Iggeret Teiman 
Letter to Ibn Djabir (1191) and Letter to Shmuel ibn 

Tibbon (1199)  (JMeW, 347-351) 
Maimonides on Art and Charity, 1180 (JMeW, 417-420) 
Sidebar: A Course of Study, Moslem Lands, about 1160 
(JMeW, 429-432)

 Specific Expectations Learning Goals

D2.2 explain the origins and development of various 
sacred writings and oral teachings 

D3.3 identify influential figures associated with 
various religions and belief traditions 

D3.4 analyse the impact of leaders and activists 
associated with various religions and belief 
traditions 

Reflect and respond to the 
following essential questions: 
How did Maimonides live an 
exceptional life? 
How did Maimonides resolve the 
“conflict” between the rational 
and the religious?

http://adraba.ca
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Game of Thrones: The Ayyubids and Mamluks (☪ )

 Overall Expectations Success Criteria

Identify and analyse ways in which various religions and 
belief traditions are embodied in cultural forms.

K: Generalize after-effects of the Second and 
Third Crusades in the Muslim sphere. Identify 
key achievements of Salah ad-Din. Recognize 
basic elements of Islamic art. Identify key 
women in the Ayyubid Dynasty. Identify basic 
elements of a synagogue and mosque. 
Differentiate between Ayyubid and Mamluk 
artistic styles. Interpret the story about Rabi’a 
al-‘Adawiyya. Identify key Muslim values and 
practices as they relate to women. 
T: Compare and contrast Christian Europe’s 
response to the successes and failures of the 
Crusades. Classify different genres of Islamic 
artistic expression. Research the Madrasa al-
Sahiba in Damascus and Mausoleum of Salih 
Najm al-Din Ayyub. Challenge/Appraise the 
notion that status is connected to owning 
and controlling property. 
C: Express Islamic principles through 
analyzing and reproducing art. Articulate the 
basic elements of Muslim and Jewish 
religious spaces. Articulate the basic 
elements of Muslim and Jewish religious 
spaces. Describe the achievements of Rabi’a 
al-‘Adawiyya. Reflect on the status of women 
during the Ayyubid Dynasty. 
A: Exhibit your renderings of Islamic 
geometric art Make and support an 
argument about women’s status in the 
Ayyubid period. Integrate different takes and 
perspectives about a complex issue. 

Resources

Robert Hillenbrand, The Mosque in the Medieval Islamic 
World (PDF) 

The Language of Islamic Architecture (PPT) 
Ayyubid architecture (https://goo.gl/CXRHNb) 
Mamluk architecture (https://goo.gl/9PXGq1)

 Specific Expectations Learning Goals

F1.1 identify and explain the significance of signs and 
symbols associated with various religions and 
belief traditions  

F1.3 analyse the ways in which various religions and 
belief traditions are reflected in specific works of 
art, architecture, music, literature, and dance; in 
styles of dress; and in cuisines  

F2.2 evaluate the influence of various religions and 
belief traditions on the policies and practices of 
social and political institutions 

Reflect and respond to the 
following essential questions: 
How did Islamic society rise to the 
challenge posed by the Crusades? 
How is a mosque like a 
synagogue? How is Islamic art a 
product of its culture?

http://adraba.ca
https://goo.gl/CXRHNb
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Medieval Law and Order: Martyrdom, Blood Libels, Disputations, Talmud Burnings & Expulsions (✝ )

 Overall Expectations Success Criteria

Analyse the interaction between society and various 
religions and belief traditions. 

Demonstrate an understanding of the challenges that 
adherents of various religions and belief systems 
experience in society.

K: Identify key markers of Jewish representation in 
the Exchequer Roll. Define “blood libel.” Identify key 
elements and patterns in examples of antisemitic 
violence (i.e., William of Norwich, the York Riots). 
Identify who functioned as "the Establishment" and 
“the Grassroots” during antisemitic violence. 
Recognize the place and role of Jews in this 
dynamic. Define “martyrdom.” Identify the Jewish 
“rules” of martyrdom.  Identify key elements and 
patterns in examples of antisemitic violence (i.e., 
Black Death, Passau Host Desecration, the Burning 
of the Talmud in Paris).  Define “usury.” 
T: Analyse how the Jew is represented in Christian 
documents and design. Compare and contrast acts 
of antisemitic violence.  Assess the causes for and 
effects of the outbreaks. Research and gather 
evidence to support analysis. Classify and 
challenge new elements of the representation/
profile of “the Jew.” Assess the Jewish response. 
C: Articulate how accusations against Jews were 
“plausible.” Reflect on the dilemma facing the 
Jewish community of York. Discuss and reflect on 
incidents of Jewish martyrdom. Give reasons for 
the changes in representation/profile of the "the 
Jew.” 
A: Connect representation with politics, lived 
experience and the lingering effects of 
antisemitism. Apply historical thinking and analysis 
to the ever-changing representation of "the Jew.”

Resources

Sanhedrin 74b, Lamentations Rabbah 1.50 (PDF) 
The Exchequer Roll (PDF) 
The Accusation of the Ritual Murder of St. William of Norwich, 1144 (JMeW, 

135-141) 
The Ritual Murder Accusation at Blois, 1171 (JMeW, 142-146) 
The York Riots, 1190 (JMeW, 147-152) 
The Black Death and the Jews, 1348-1349 (JMeW, 49-55)  
The Passau Host Desecration, 1478 (JMeW, 174-177) 
A Bull of Pope Gregory X, 1272  (JMeW, 169-173) 
An Oath Taken by Jews, Frankfort on the Main, ~1392 (JMeW, 56-58) 
The Burning of the Talmud, 1239-1248 (JMeW, 163-168) 
The Burning of the Talmud in Italy, 1553 (JMeW, 191–194) 
The Expulsion of the Jews from France, 1182 (JMeW, 27-30)

 Specific Expectations Learning Goals

F2.2 evaluate the influence of various religions and belief 
traditions on the policies and practices of social and 
political institutions  

F2.3 identify some common prejudices and 
misconceptions about various religions and belief 
traditions  

F3.1 explain why tensions and debates have arisen 
between various faith communities and society  

F3.2 explain how leaders from various religions and belief 
traditions have used religion to oppose prejudice 
and discrimination  

F3.3 evaluate the influence of prejudice on public 
perceptions of the practices of various religious 
institutions and belief traditions  

F3.4 analyse how specific laws or historical events have 
affected relationships between the state and groups 
holding particular religious beliefs 

Reflect and respond to the 
following essential questions: 
What was the role of the 
authorities (i.e., Church, “the 
Law”) in antisemitic violence? 
What motivated antisemites to 
strike out against the Jews - and 
their texts? How did Jews 
respond?

http://adraba.ca
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The Opening of the East: Poland and Lithuania (✝ )

 Overall Expectations Success Criteria

Analyse the interaction between society and various 
religions and belief traditions. 

Demonstrate an understanding of the challenges that 
adherents of various religions and belief systems 
experience in society.

K: Identify Jewish migration trends 
eastwards. Define “charter." Identify key 
features of the Kalisz Charter. Define 
“pietism” and “pilpul.” Identify the role of 
"court Jew" and “arendator." Define 
“leaseholding.” Define “literature for 
women,” “Mitzvah manuals” and 
“tekhines.”  Identify key features of these 
genres. Define “disputation.” 
T: Analyse the reasons for Jews moving 
east. Assess the impact of the Kalisz 
Charter on Eastern Jewish communities. 
Compare/contrast the Kalisz Charter with 
other charters and privilegia. Predict 
how Eastern Jewish communities would 
respond to the Charter. Predict how the 
stature of Eastern Jewish communities 
would change after the arrival of Yaakov 
Pollak. Compare / contrast the different 
types of “literature for women.” 
C: Articulate the context and 
motivations for Jewish communities to 
move east. Explain how charters frame 
the relationship between Eastern Jewish 
communities and the charter-granting 
society. Challenge whether this Charter 
was "good for the Jews.” Reflect on the 
importance of Eastern Europe to Jewish 
culture and traditions. Discuss and reflect 
on the genres of “women's writing” and 
their intended audience. 
A: Connect attitudes vis-a-vis Jews being 
useful and productive and “model 
minorities” today. Apply historical 
thinking and analysis to these genres.  
Connect disputations to other public 
political events (i.e., conventions, trials 
and debates).

Resources

The Statute of Kalisz, 1264 (https://goo.gl/RV8zrm) 
Polish Jews History (https://goo.gl/FfF4SD, https://

goo.gl/T64d9K) 
YIVO Encyclopedia on Poland before 1795 (https://

goo.gl/HdcEv3) and Leaseholding (https://goo.gl/
fgpLiV) 

Facing History and Ourselves, The Jews of Poland, pp. 
33-41 (PDF)

 Specific Expectations Learning Goals

F2.2 evaluate the influence of various religions and belief 
traditions on the policies and practices of social and 
political institutions 

F3.1 explain why tensions and debates have arisen 
between various faith communities and society  

F3.2 explain how leaders from various religions and belief 
traditions have used religion to oppose prejudice 
and discrimination  

F3.3 evaluate the influence of prejudice on public 
perceptions of the practices of various religious 
institutions and belief traditions  

F3.4 analyse how specific laws or historical events have 
affected relationships between the state and groups 
holding particular religious beliefs

Reflect and respond to the following essential 
questions: 

In what ways were Jews “useful” to Christians? 
What role and function did the individual 
have in Medieval society?  What was the role 
of Jewish women in medieval and early-
modern Polish society?

http://adraba.ca
https://goo.gl/RV8zrm
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https://goo.gl/T64d9K
https://goo.gl/HdcEv3
https://goo.gl/fgpLiV
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Spain (✝ )

 Overall Expectations Success Criteria

Analyse the interaction between society and various 
religions and belief traditions. 

Demonstrate an understanding of the challenges that 
adherents of various religions and belief systems 
experience in society.

K: Define “servi camera regis” and 
“reconquista." Identify the terms of the 
disputation between the Ramban and 
Pablo Christiani - as well as the outcome. 
Identify the choices facing Spanish Jews. 
Define “reconquista,” “inquisition,” 
“Crypto-Jew," and “auto-da-fé.” Evaluate 
the reasons for the expulsion of the Jews 
in the Alhambra Decree. 
T: Analyse the positions presented by 
the Ramban and Pablo Christiani. 
Examine Aflonso X’s legislation for papal 
influence and antisemitic tropes. Assess 
Ben Adret's compromise vis-a-vis the 
Rambam’s works. Assess the stated 
reasons for the expulsion of Spain’s Jews 
for the purposes of packaging them for 
mass consumption. 
C: Give reason(s) to participate in a 
disputation. Reflect on whether La Siete 
Partidas is "good for the Jews.” Visually 
represent your analysis/reasons for the 
urgency of Jewish expulsion 
A: Connect the precarious position of 
Spanish Jews with other immigrant 
groups in Canada and the United States. 
Artfully incorporate (and modify) images 
with a catchy slogan that catches the eye 
and explains WHY the Jews must go.

Resources

Nina Caputo and Liz Clarke, Debating Truth: The 
Barcelona Disputation of 1263: A Graphic History (PDF) 

La Siete Partidas, 1265 (JMeW, 38-45) 
The Ban of Solomon ben Adret, 1305  (JMeW, 214-218) 
Hasdai Crescas, Letter to the Community of Avignon, 
1391 (PDF: JCE, 163-168) 

The Edict of Expulsion, 1492 (Alhambra Decree) (PDF: 
JCE: 182-186) 

The Expulsion from Spain, 1492 (PDF: JCE: 187-191) 
The Spanish Inquisition at Work, 1658 (PDF: JCE, 
198-204)

 Specific Expectations Learning Goals

F2.2 evaluate the influence of various religions and 
belief traditions on the policies and practices of 
social and political institutions 

F3.1 explain why tensions and debates have arisen 
between various faith communities and society  

F3.2 explain how leaders from various religions and 
belief traditions have used religion to oppose 
prejudice and discrimination  

F3.3 evaluate the influence of prejudice on public 
perceptions of the practices of various religious 
institutions and belief traditions  

F3.4 analyse how specific laws or historical events 
have affected relationships between the state 
and groups holding particular religious beliefs

Reflect and respond to the 
following essential questions: 
What brought about the changes 
in the dynamic between Spanish 
Jews and Christians?  What would 
you do in that moment of truth?

http://adraba.ca
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Books for People of the Book (✝ )

 Overall Expectations Success Criteria

Identify and analyse ways in which various religions and 
belief traditions are embodied in cultural forms 

Describe and analyse ways in which various religions 
and belief traditions are interpreted and adapted within 
civil society and popular culture.

K:  Define basic terminology of publishing. 
Define the moral panic of the day and 
generalize about its validity as a source of 
concern. I Identify Ashuri, Block and Rashi 
scripts as well as “tzurat hadaf.” Estimate how 
long it took to typeset one page of text. 
Identify the contribution of the Soncino 
family and Daniel Bomberg to Jewish 
publishing and learning culture. 
T: Appraise the tendency for people to be 
fearful of “folk devils.”  Assess whether people 
have good reason to be afraid of “folk devils.” 
Predict which books were printed SECOND in 
Jewish printing houses. Assess the value of 
books as disseminators of knowledge. 
C: Describe the moral panic of the day and 
explain how it is on target - or falls short. 
Express oneself with proper writing 
conventions. Give reason(s) for the choices of 
printers in Hebrew book publishing. 
A: Create two books with different binding 
techniques. Demonstrate the incorporation 
of research in writing and thought. Connect 
the fears of yesterday with the fears of today 
(and tomorrow). Connect the impact of book 
publishing to the introduction of digital 
technology to the written word.

Resources

DIY Japanese Bookbinding (mp4) 
paper, waxed thread, pencil and ruler, needle and 

scissors, thumb tack, binder clips and a safe surface 
for cutting 

Hebrew Printing, Encyclopedia Judaica (PDF) 
Gerson Soncino Writes a Title Page, Constantinople, 
1531-1532 (PDF) 

Henry Abramson, Who Were the Soncinos? Jews and 
the Gutenberg Revolution(s) (https://youtu.be/
2Qa3eX-xwEA) 

Printer, Publisher, Peddler: The Business of the Jewish 
Book (https://bit.ly/3xtnIZK)

 Specific Expectations Learning Goals

C1.4 analyse how experiences and practices associated 
with various belief systems may change over time, 
and suggest reasons for the changes 

D2.2 explain the origins and development of various 
sacred writings and oral teachings  

F1.1 identify and explain the significance of signs and 
symbols associated with various religions and belief 
traditions  

F1.3 analyse the ways in which various religions and belief 
traditions are reflected in specific works of art, 
architecture, music, literature, and dance; in styles of 
dress; and in cuisines  

F1.4 explain why certain cultural forms have special 
significance within particular religions and belief 
traditions  

F4.2 analyse ways in which popular culture uses 
traditional symbols, ideas, and other elements 
associated with various religions and belief traditions 

F4.3 analyse and critique from a personal perspective 
ways in which elements of various religions and 
belief traditions are imported into popular culture 

Reflect and respond to the 
following essential questions: 
What can a book do that the 
spoken word cannot? Which is 
more reliable - the printed page 
or our memory?

https://youtu.be/2Qa3eX-xwEA
https://bit.ly/3xtnIZK
http://adraba.ca
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The Ghetto (✝ )

 Overall Expectations Success Criteria

Analyse the interaction between society and various 
religions and belief traditions. 

Demonstrate an understanding of the challenges that 
adherents of various religions and belief systems 
experience in society.

K: Define “ghetto.” Identify key moments in 
various ghetto histories. Identify key 
landmarks (and figure) in the Venetian 
Ghetto. Identify key achievements of the 
Ottoman Sultan Suleiman the Magnificent. 
Distinguish between how Ottomans 
thoughts of themselves and how Europeans 
thought of them. Identify basic information 
about Shylock's case, the law and appeal 
process. 
T: Appraise whether Pope Paul IV's 
restrictions are “new” or “old.” Analyse how 
living in a ghetto could be beneficial and 
detrimental to Jewish community. Assess 
how Jews confronted the challenges of 
isolation and assimilation. Explore the 
Venetian Ghetto. Assess how “golden" the 
Ottoman “Golden Age” was. 
C: Describe how Jews contended with Cum 
Nimis Absurdum.Describe the conditions Jews 
contended with in the ghetto. Compare 
different periods of Jewish life in the ghetto. 
Express oneself with proper writing 
conventions. Compare the Venetian Ghetto 
experience with other ghettos. Describe the 
achievements of the Sultan Suleiman. Give 
reasons why the Europeans feared and 
“projected” all kinds of vices on the Turks. 
Present Shylock’s case in an organized and 
logical manner. 
A: Demonstrate the incorporation of research 
in your writing and presentation. Connect the 
ghetto experience to the broader Jewish 
experience. Use Google Street View to tour a 
remote site. Integrate different takes and 
perspectives about the "clash of cultures.”

Resources

Elon Gilad, The Mysterious Origin of the Word ‘Ghetto' (PDF) 
Anatoly Liberman, Why Don’t We Know the Origin of the 

Word Ghetto? (https://goo.gl/Yhcxh6) 
Pope Paul IV, Cum nimis absurdum (14 July, 1555) (http://

bit.ly/2JG9ApH) 
Jewish Venice, History & Culture/Jewish Ghetto (http://bit.ly/
2O7wAm5) 

Joe Freeman, “Celebrating 500 Years of Jewish History in a 
Venetian Palace” (http://bit.ly/2Y1fnuc) 

Livia Albeck-Ripka “A Jewish Ghetto Worth Saving” (http://
bit.ly/2O84C9I) 

“The Ghetto” at Venice.jc-r.net (http://bit.ly/2JFT0GK) 
Google Maps (http://bit.ly/32IHcLs) 
Jewish Community Venice (https://goo.gl/zDfmfo) 
Jewish Museum, Venice (https://goo.gl/668Zm5) 
Luca Zentilini and Shaul Bassi, Venice's Ghetto 500 Years of 

History, Intime Magazine March 2016 (PDF) 
"The Merchant of Venice" (2004)

 Specific Expectations Learning Goals

F2.2 evaluate the influence of various religions and belief 
traditions on the policies and practices of social and 
political institutions 

F3.1 explain why tensions and debates have arisen 
between various faith communities and society  

F3.2 explain how leaders from various religions and belief 
traditions have used religion to oppose prejudice 
and discrimination  

F3.3 evaluate the influence of prejudice on public 
perceptions of the practices of various religious 
institutions and belief traditions  

F3.4 analyse how specific laws or historical events have 
affected relationships between the state and groups 
holding particular religious beliefs

Reflect and respond to the 
following essential questions: 
Is there safety in numbers? Was 
the ghetto system a benefit or a 
barrier to Jewish life?

https://goo.gl/Yhcxh6
http://bit.ly/2JG9ApH
http://bit.ly/2O7wAm5
http://bit.ly/2Y1fnuc
http://bit.ly/2O84C9I
http://bit.ly/2JFT0GK
http://bit.ly/32IHcLs
https://goo.gl/zDfmfo
https://goo.gl/668Zm5
http://adraba.ca
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The Ottoman Empire (☪ )

 Overall Expectations Success Criteria

Analyse how individuals with specific roles have 
influenced the development of various religions and 
belief traditions.  

Demonstrate an understanding of the challenges that 
adherents of various religions and belief systems 
experience in society.

K: Identify the boundaries and extent of 
the Ottoman Empire. Identify the origins 
of “Romaniot” Jews and other Jewish 
refugee groups in the Ottoman Empire.  
Define the "millet" system. Identify key 
aspects of Dona Gracia Nasi's biography. 
Define “contrafact.” Define “haga’hah.” 
Identify the centrality of the Shulḥan 
Arukh in Jewish thought and law. 
T: Assess Dona Gracia Nasi's 
contributions to Ottoman Jewish culture. 
Research what kind of songs are part of 
the traditional Judeo-Sephardic 
repertory. Examine examples of legal 
writing, declamations and haga’hah. 
C: Explain how Judeo-Sephardic music is 
an example of continuity and 
discontinuity in Jewish tradition. Propose 
how Judeo-Sephardic music reflects 
acculturation and assimilation. Express 
why the Shulḥan Arukh became a 
watershed event for Jewish thought and 
law.  Reflect on the conflict and 
controversy surrounding the Shulḥan 
Arukh. 
A: Demonstrate the incorporation of 
research in your writing and 
presentation. Connect Judeo-Sephardic 
music to current musical trends and 
Jewish music. Apply the lens of the 
Shulḥan Arukh to present day legal 
matters.

Resources

Turkish Jewry, 1553-1555 (JMeW, 470-476) 
“Dona Gracia Nasi,” “The Rise and Fall of Jews in the 

Ottoman Empire” (mp4)  
The Shulḥan Arukh, 1564-1565  (JMeW, 227-232) 
Shulḥan Arukh, Orach Hayyim 1; Yoreh De’ah 1 (URL) 
“How a 500-Year-Old Book Shaped Jewish Practice” 
(mp4)

 Specific Expectations Learning Goals

D3.3 identify influential figures associated with various 
religions and belief traditions 

D3.4 analyse the impact of leaders and activists associated 
with various religions and belief traditions  

F3.1 explain why tensions and debates have arisen 
between various faith communities and society  

F3.2 explain how leaders from various religions and belief 
traditions have used religion to oppose prejudice 
and discrimination  

F3.3 evaluate the influence of prejudice on public 
perceptions of the practices of various religious 
institutions and belief traditions  

F3.4 analyse how specific laws or historical events have 
affected relationships between the state and groups 
holding particular religious beliefs

Reflect and respond to the 
following essential questions: 
How did the Ottoman Empire 
function as a haven for Jews? How 
were Jews “useful” in the Ottoman 
Empire? What makes a text 
“acceptable”?

http://adraba.ca
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Mystics and Messiahs (☪ )

 Overall Expectations Success Criteria

Analyse how individuals with specific roles have 
influenced the development of various religions and 
belief traditions.

K: Define “indulgence.” Identify the 
root of Luther's protest against the 
Latin Church.  Define “solae.” Define 
basic terms in Kabbalistic thinking 
(i.e., mysticism, kabbalah, PaRDeS, 
tzimtzum, galut and redemption). 
Identify the questions Kabbalah 
seeks to address.  Identify the context 
for the rise of the Sabbatean 
movement (i.e., 1666, Khmelnytsky 
Massacres, millenarian 
thinking).Define “cognitive 
dissonances" and the “backfire effect.” 
T: Assess the impact of Lurianic 
Kabbalah on the lived experience of 
Jews. Assess the appeal of 
Sabbateanism. groups. Predict the 
ramifications of the inevitable failure 
of the movement 
C: Articulate Luther's critique of the 
Church. Explain how Jewish 
mysticism sought to address all the 
"big questions" facing 17th c. Jews. 
Explain how the Sabbatean message 
spread so effectively.  Challenge the 
notion that “I wouldn’t have fallen for 
that.”   
A: Apply historical thinking to 
address the social changes brought 
about by Luther, Luria and Shabbetai 
Zvi. Apply listening and note-taking 
skills while conducting your family 
interview.

Resources

Martin Luther, The 95 Theses (http://bit.ly/2Yc6TEJ) 
“How the Protestant Reformation Affected Jews” (mp4) 
“What is Kabbalah?” (mp4) 
Practical Cabala, ~900-1400  (JMeW, 274-277) 
Isaac Luria, the Cabalist, 1534-1532  (JMeW, 289-294) 
BT Ḥagigah 14b 
A Short Biography of “the Lion” (1607) (JMeW, 256-259) 
I.B. Singer, Satan in Goray 
Glückel of Hameln on the Excitement over Shabbatai 

Zevi, 1665-1666 (PDF) 
Shabbethai Zebi, False Messiah, 1666  (JMeW, 295-303) 
Gershom Scholem, Jewish Messianism and the Idea of 

Progress: Exile and Redemption in the Cabbala 
(https://goo.gl/FFFwNu) 

“Sabbatai Zevi - the ‘Messiah’ Who Almost Brought 
Down Judaism,” “Shabtai Tzvi - the False Messiah Who 
Betrayed Judaism” (mp4) 

 Specific Expectations Learning Goals

D3.3 identify influential figures associated with 
various religions and belief traditions 

D3.4 analyse the impact of leaders and activists 
associated with various religions and belief 
traditions

Reflect and respond to the 
following essential questions: 
What is the appeal of the esoteric? 
How did so many smart people 
fall prey to Shabbetai’s claims and 
behaviours?

http://adraba.ca
http://bit.ly/2Yc6TEJ
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The Va’ad and Jewish Autonomy(✝ )

 Overall Expectations Success Criteria

Analyse how individuals with specific roles have 
influenced the development of various religions and 
belief traditions. 

Demonstrate an understanding of the challenges that 
adherents of various religions and belief systems 
experience in society.

K: Identify the process whereby the 
Jewish centre of gravity shifted to 
Poland. Identify key stakeholders in 
Polish-Lithuanian society. Define “legal 
standing.” Identify key events and 
interactions in an informant’s story. 
Define “hagiography.” Identify key events 
in the life of the Baal Shem Tov. Define 
“Misnagdim.” Identify key events and 
interactions in the provided biography 
chapter. 
T: Research and analyse how our Jewish 
community is “governed.”  Assess the 
relevance and effectiveness of the Va’ad. 
Explore the impact of the Baal Shem Tov 
on Jewish observance and culture. 
Research to provide some context for the 
key events and interactions in an 
informant’s story. Appraise and assess 
the biography chapter for 
informativeness, prose style and insight 
into the informant’s life. 
C: Explain how our community is 
“governed.”  Give reasons why the Va’ad 
was (in)effective. Give reasons why the 
Vilna Ga’on opposed Hasidism. Describe 
and write up fully contextualized key 
events and interactions as part of an 
informant's story. Write a review in the 
appropriate book review style.  Express 
oneself with proper writing conventions 
(i.e., spelling, grammar, punctuation). 
A: Apply legal analysis to the case 
studies. Integrate and connect 
awareness of the roots of Hasidism with 
present-day practitioners. Incorporate 
the conventions of biography writing 
and review writing.

Resources

The Council of the Four Lands and the Lithuanian 
Council, ~1582-1764 (JMeW, 233-239) 

Polish Jews History (https://goo.gl/NkjBf4) 
YIVO, Councils (https://goo.gl/JJ6BWt) and Kahal 
(https://goo.gl/c4wiRm) 

“What is Hasidic Judaism? A Brief History of the 
Movement,” “The Origins of Hasidic Judaism - The Baal 
Shem Tov” (mp4) 

Meyer Levin, The Golden Mountain (https://goo.gl/
wXgrXK) 

YIVO, Misnagdim (http://bit.ly/32LK1eH)

 Specific Expectations Learning Goals

D3.3 identify influential figures associated with various 
religions and belief traditions 

D3.4 analyse the impact of leaders and activists associated 
with various religions and belief traditions  

F3.1 explain why tensions and debates have arisen 
between various faith communities and society  

F3.2 explain how leaders from various religions and belief 
traditions have used religion to oppose prejudice 
and discrimination 

Reflect and respond to the 
following essential questions: 
Is "corporate Judaism” good for 
the Jews? How did Hasidism 
innovate Jewish life?

http://adraba.ca
https://goo.gl/NkjBf4
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https://goo.gl/wXgrXK
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The Everyday Lives of Jews (✝ )

 Overall Expectations Success Criteria

Demonstrate an understanding of the type of daily 
observances associated with various religions and belief 
traditions and of the role of these observances in the 
lives of adherents. 

Identify and analyse ways in which various religions and 
belief traditions are embodied in cultural forms.

K: Define "material conditions.” Identify 
the typical and atypical about Glückel of 
Hameln’s life and experience. Estimate 
the provenance and use of the mystery 
object. Define “shtetl.” Distinguish 
between different genres of first-person 
writings. Identify the values expressed in 
ethical wills and responsa by their 
authors. Define "heretic" and “ḥerem.” 
T: Assess Glückel’s anecdotes through an 
historical lens. Explore Ber of Bolechów’s 
writings for insight to the everyday. 
Collect information/investigate the 
mystery object based on the photo. 
Appraise each genre (letter, ethical will, 
responsa) for historical value and 
insights. Research the charges levied 
against Uriel da Costa and Baruch 
Spinoza. 
C: Explain how the perspective of 99% 
varies from the 1%, especially when it 
comes to writing history. Discuss the 
value of seeing things from the 
perspective of the 99%.Describe the 
purpose and use of the mystery object - 
and propose what it is. Justify the use of 
first-person narratives as historically 
valid. Explain how da Costa and Spinoza 
challenged traditional beliefs and 
practices. 
A: Apply historical thinking in analysis of 
first-person sources. Devise a hypothesis 
about a mystery object and use research 
to support the hypothesis. Apply 
historical thinking to analysis and 
interpretation of letters, ethical wills and 
responsa. Connect the use of ḥerem then 
and now.

Resources

Glückel of Hameln’s biography at JWA (https://goo.gl/
z3ZNwq) 

The Memoirs of Glückel of Hameln, 1691-1719 (PDF: JCE, 
467-471) 

Ethical Wills (PDF: JCE, 541-547) 
The Woman Who Refused to Remain the Wife of an Inkeeper 
(PDF: JCE, 571-576) 

A Jewish Beautician, Rome, 1508 (PDF: JCE, 582-583) 
Unusual Experience from Responsa Literature, 17th century 
(PDF: JCE, 608-613) 

Letters from Ordinary Jews of Prague, 1619 (PDF: JCE, 
614-621) 

An Attack on Hypocrisy, ca. 1700 (PDF: JCE, 652-655) 
Ber of Bolechôw and His Times, Poland, 1730s (PDF: JCE, 
656-659)

 Specific Expectations Learning Goals

E1.2 explain how the daily practices of adherents reflect 
the teachings of their particular religion or belief 
tradition  

E1.4 describe how major historical events and 
movements have shaped the daily practices of 
various religions and belief traditions 

F1.3 analyse the ways in which various religions and belief 
traditions are reflected in specific works of art, 
architecture, music, literature, and dance; in styles of 
dress; and in cuisines  

F1.4 explain why certain cultural forms have special 
significance within particular religions and belief 
traditions

Reflect and respond to the following 
essential questions: 
question(s): 
What do we gain from learning 
history from the perspective of 
“regular” people?

http://adraba.ca
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Meanwhile in the Netherlands and England (✝ )

 Overall Expectations Success Criteria

Demonstrate an understanding and assess the 
strengths and weaknesses of various approaches to the 
study of world religions and belief traditions. 

Demonstrate an understanding of the challenges that 
adherents of various religions and belief systems 
experience in society.

K: Identify key terms as they relate to the 
Netherlands. Define “vulgar.” Define the 
“mood and spirit” of a selfie. Write a brief 
biography of Rembrandt. Define “heretic” 
and “ḥerem.” Identify the key elements of 
the legend of the “Ten Lost Tribes.” 
T: Appraise samples of the works of 
Rembrandt. Examine the status of 
Amsterdam’s Jews. Classify Rembrandt’s 
works as “selfies” or “not-selfies.” Appraise 
Menashe ben Israel’s arguments in 
favour of readmitting Jews to England. 
Research the charges levied against Uriel 
da Costa and Baruch Spinoza. Contrast 
the experiences of da Costa and Spinoza 
vis-a-vis the Amsterdam Jewish 
community. 
C: Express the impact of Rembrandt’s 
style and work on Western art. Justify 
your classification scheme vis-a-vis 
Rembrandt’s “selfies.” Explain how da 
Costa and Spinoza challenged traditional 
beliefs and practices. Reflect on the BIG 
QUESTIONS we’ve been considering all 
year in light of Spinoza and his time. 
A: Use present day technology and 
techniques to replicate Rembrandt’s 
style for selfies. Connect the answers of 
our BIG QUESTIONS then and now.

Resources

Rembrandt Self-Portraits, “The Angel Departing from 
the Family of Tobias,” “Bathsheba at Her Bath,” “The 
Good Samaritan,” “The Blinding of Samson,” “Moses 
and the Ten Commandments,” “The Supper at 
Emmaus,” “Belshazzar’s Feast” 

A New Jewish Community in the Netherlands, 1616, 
1627 (PDF: JCE, 231-235) 

Order of Instruction of the Holy Congregation of the 
Sephardim, Amsterdam, before 1680 (JMeW, 433-437) 

A Petition for the Readmission of the Jews to England, 
1655 (PDF: JCE, 244-247)

 Specific Expectations Learning Goals

B3.2 identify the strengths and limitations of var ious 
approaches to the study of religions and belief 
traditions  

B3.4 identify biases that may inform their own 
perspective on religions and belief traditions  

B3.5 describe the roles of doubt, faith, intuition, and 
reason in religions and belief traditions  

F3.4 analyse how specific laws or historical events 
have affected relationships between the state 
and groups holding particular religious beliefs 

Reflect and respond to the 
following essential questions: 
How were Jews “useful” in the 
Netherlands?  
Why was the Jewish experience in 
the Netherlands different than in 
neighbouring lands?

http://adraba.ca
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Sources: 

JCE: Marcus, J. R., & Saperstein, M. (2015). The Jews in Christian Europe : a source book, 
315-1791. Pittsburgh: Hebrew Union College Press ; University of Pittsburgh Press. 

JMeW: Marcus, J. R. (1999). The Jew in the medieval world : a source book, 315-1791. 
Cincinnati: Hebrew Union College Press. 

Teaching/Learning Strategies  

Brainstorming - group generation of initial ideas expressed without criticism or analysis 

Carousel - expert groups or individuals prepare and deliver a carousel or presentation 
on specific topic for students who circulate from station to station in the carousel 

Case Study - investigation of real and simulated problems/scenarios 

Concept attainment - from a set of examples students are to determine the concept 
being illustrated  

Conference - student-to-student and student to teacher discussion 

Debate - formal group discussions with planned presentations 

Essay - research using written text, Internet, visual and auditory media resulting in a 
written response in appropriate essay form 

Guest and Student Speakers - use of guest speakers from other faiths and students from 
other denominations or faiths who share their stories and worldviews  

Independent Study - students explore and research a topic of interest  

Jigsaw - specialized group learning followed by home group sharing  

Journal - individual reflections recorded in a journal  

Kiosk - visual and oral presentations gathered into a display that summarizes selected 
learning in a cluster  

Media Analysis - critique of media resources to support new learning 

Media Presentation - use of technology to create and deliver presentation 

Mind Map - a graphic method of presenting information using a central image, 
subsidiary concepts radiating outward, accompanied by symbols and texts 

Portfolio - student work collected over the duration of the course and held in a folder 

Prayer Service - prepare and participate in celebrations with prayer 

Role Play/Drama - visual expressions of ideas expressed through movement, word, and 
song, without criticism or analysis 
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Simulation Games - games that encourage reflection and interpretation of events/
situations 

Socratic presentation - teacher presentation of information using questioning and class 
discussion  

Story-telling - presenting ideas through the art of story telling and reflective discussion 

Story Writing/Telling - students create stories and record them for uploading to 
Youtube 

Survey/Interview - collection of data 

Taking a Stand - students move in the classroom to a place symbolic of a stance 

Think/Pair/Share - students reflect on concept, then share with a partner, then students 
share the partner’s reflections with larger group 

Course Requirements 

Our course has THREE key components.  The first is a face-to-face (F2F) interaction 
and learning with me via ZOOM.  This will include an introduction to the topic, 
discussion and debate.  The second 
component happens “offline,” when you 
will be working on your learning goals 
either individually, in pairs or teams of 
three or more - depending on the 
assignment. 

At the end of the year, there is a 
“culminating” (Course Culminating 
Task or CCT), the topic of which will be 
proposed by the individual and approved by me. 

Students are expected to prepare for each F2F session by reviewing the assigned 
materials as indicated in the schedule. 

The Course Culminating Task (CCT) 

The CCT (or “Culminating”) will involve a topic you develop either individually or in 
conjunction with peers and me, the teacher.   

This project will provide you with an opportunity to: 

• make a historically defensible claim in the form of an evaluative thesis,  

• support an argument using specific and relevant evidence.  
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# hrs

Face to Face (F2F) 75h 0m

Asynchronous Learning 
(“Offline”) 37h 30m

The “Culminating” 5h 0m

117h 30m
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• use historical reasoning to explain relationships among pieces of historical 

evidence.  

• consider ways that diverse or alternative evidence could be used to qualify or 
modify an argument.  

Evaluation and Grading 

Our theory of assessment and evaluation follows the Ministry of Education's Growing 
Success document, and it is our firm belief that doing so is in the best interest of 
learners.  

Students will be assessed frequently throughout this course.   

Many of the assessments will be informal, providing important data for feedback, such 
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Course Culminating Task

 Overall Expectations Success Criteria

Create research plans, and locate and select 
information relevant to the chosen topic, using 
appropriate philosophical research and inquiry 
methods. 

Communicate the results of research and inquiry 
clearly and effectively, and reflect on and evaluate 
their research, inquiry, and communication skills.

K: Identify a question/thesis of historical significance. 
Locate valid sources. 
T: Research your question and gather evidence to address 
it. 
C: Reflect on your questions in light of “thinking" and 
“doing” history. Express your ideas in a coherent and clear 
manner.  Justify your conclusions with evidence. 
A: Apply historical thinking in answering your question. 
Support your thesis with valid evidence. Produce an artefact 
that represents your ideas coherently and clearly.

 Specific Expectations Learning Goals

A2.1 create appropriate research plans to 
investigate their selected topics  

A2.2 locate and select information relevant 
to their investigations from a variety 
of primary sources and secondary 
sources  

A4.1 use an appropriate format to 
communicate the results of their 
research and inquiry effectively for a 
specific audience and purpose 

A4.2 use terms relating to world religions 
and belief traditions correctly  

A4.3 clearly communicate the results of 
their inquiries  

A4.4 demonstrate an understanding of the 
general research process by reflecting 
on and evaluating their own research, 
inquiry, and communication skills 

Reflect and respond to the following essential 
questions: 

What lessons have we learned from our past? 

How will we apply them going forward?
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as short quizzes at the end of the F2F or exit tickets at the 
end of group work time.   

Report cards will be issues at the end of January and 
at the end of the academic year in June.  The mid-year 
report, with your consent, will be sent to your home 
school. 

The final grade for this course will consist of two parts: 

Formal Assessments (10 x 7%)  70% 

CCT      30%  

Seventy percent (70%) of the grade will be based on 
evaluations conducted throughout the course. This 
portion of the grade reflects the student’s most 
consistent level of achievement throughout the course, 
although special consideration will be given to more 
recent evidence of achievement.  

Thirty percent (30%) of the grade is based on a final 
evaluation in the form of a performance, essay, and/or 
other method of evaluation suitable to the course 
content and administered toward the end of the course (Program, Planning and 
Assessment: The Ontario Curriculum Grades 9 to 12, p.15). In this course, it is suggested 
that an CCT be a culminating performance task. 

The breakdown includes assessment for learning, assessment as learning and 
assessment of learning as well as achievement strategies which include observations 
and conversations in addition to student products so that a mark can be triangulated. 

Triangulation is effective and accurate for determining student performance because 
it can demonstrate at what level a student most consistently performs. In addition, if a 
student struggles in one area but does significantly better in the other two areas, the 
teacher can work more effectively with that student to bring their overall performance 
to a more consistent level. 
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FYI

4+ 95 – 100

4 87 – 94  

4- 80 – 86  

3+ 77 – 79

3 73 – 76

3- 70 – 72  

2+ 67 – 69

2 63 – 66

2- 60 – 62  

1+ 57 – 59

1 53 – 56

1- 50 – 52

% Below 50

35-49%
accelerated  

makeup option
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Program Considerations 

ADRABA courses provide a number of strategies to address the needs of learners. 

For ESL/ELD students, we integrate opportunities to help students develop their ability 
to use the English language properly. This includes accommodations affecting the 
teaching, learning, and evaluation strategies in this course. We determine the 
student's level of proficiency in the English Language upon registration, and integrate 
strategies and resources to support the student as needed. 

The same is true for students with special education needs.  We adhere to evolving 
provisions emerging from the application of the Canadian Charter of Rights and 
Freedoms, the Ontario Human Rights Code, The Education Act and the regulations 
related to it as well as best practices related to the teaching and assessment of 
students with special educational needs. 

At ADRABA, we believe that all students can succeed. Each student has his or her own 
unique patterns of learning. Successful instructional practices are founded in 
evidence-based research, tempered by experience.  An open and accessible learning 
environment with differentiated instruction are effective and interconnected means of 
meeting the learning or productivity needs of any group of students.  Classroom 
teachers are the key educators for a student's literacy and numeracy development. 
Classroom teachers need the support of the larger community to create a learning 
environment that supports students with special education needs.  And, finally, 
fairness is not sameness. 

ADRABA offers students requiring accommodations (as set out in the students' 
existing Individual Education Plan) a vast array of opportunities to acquire the 
knowledge and skills required for our evolving society. Accommodations 
(instructional, environmental or assessment) allow the student with special education 
needs access to the curriculum without changes to the course curriculum expectations 

Attendance 

Attendance at ADRABA is determined by two factors: 

• Physical attendance — logged by the teacher. 

• Evidence of current activity — determined by the teacher through evidence of 
student participation or work through Google classroom, ZOOM or other apps. 

Academic Honesty 

The following definitions of cheating and plagiarism come verbatim from “Questions 
and Answers on Academic Honesty For Parents and Students.” 
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Cheating is defined as the act of practicing deceit or breaking the rules. In the context 
of assessment and evaluation, cheating would be defined as the deviation from the 
behaviour expected in an evaluation situation. Examples include but are not limited 
to: 

• Copying another student’s homework; 

• Using another student’s work on a test or any other evaluation; 

• Bringing unauthorized notes or notations into an evaluation; 

• Asking for or giving someone an answer during an evaluation; 

• Unauthorized use of electronic media to obtain answers during an evaluation; and 

• Presenting assignments that have been completed by someone else as one’s own. 

Plagiarizing is defined as the use or close imitation of the language and thoughts of 
another without attribution, in order to represent them as one’s own original work. 
(Growing Success 2010, p.151) 

It can take many forms, including the following: 

• Submitting an essay/assignment written by someone else, e.g., buying an essay 
online, downloading an essay from a website, having someone else complete 
one’s assignment, or copying or using work including homework done by another 
student; 

• Piecing together material from one or several sources and adding only linking 
sentences; 

• Quoting or paraphrasing material without citing the source of that material, 
including, but not limited to books, magazines, journals, websites, newspapers, 
television programs, radio programs, movies, videos, photographs, and drawings 
in print or electronic form; 

• Copying and pasting from the internet or other electronic sites without citing the 
source; and 

• Omitting quotation marks for direct quotations even if the sources have been 
cited. 

Anything else determined by the teacher as cheating and plagiarism of any kind on an 
assignment, or assessment will result at least in an “R” for that assignment (and may, 
depending on the severity of the case, lead to an “R” for the entire course) and may be 
subject to referral for further action.  

Being part of this course, I assume that you will adhere to the kavod code and will 
maintain the highest standards of academic integrity.  I will as well. 
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Copyright 

This course may contain copyright protected materials such as audio or video clips, 
images, text materials, etc. These items are being used with regard to Creative 
Commons in order to enhance the learning environment. Please do not copy, 
duplicate, download or distribute these items. The use of these materials is strictly 
reserved for this classroom environment and your use only. All copyright materials are 
credited to the copyright holder.
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